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Abstract

Inthisformativeand participatory eva uation, the effectiveness of the Calvert School program,
originaly aprivateschool in Maryland, then later al so aprogram for home schooling, and now acurriculum
used by many schoolswithin the educational system, isexamined using classesat theAmerican English
School in San Chung City, Taipel Hsen, Taiwan. The programiseval uated for itseffectivenessin educating
thechildren in the subjectsoffered (reading, writing, mathemati cs, science, geography, history, phonics,
vocabulary building, language acquisition) with an emphasison itseffectivenessasamethod of teaching
English asasecond languageto young students, in this particular case, from Taiwan. The Calvert program
rangesfrom Pre-Kindergarten up through the eighth grade but thisstudy will concentrate on itseffectiveness

onthefirstgradelevd.



I ntroduction

Thisisan participant-oriented evaluation primarily using aformative, qualitative approach for a

a utilization-focused design with mostly qualitative analysisand some quantitative statistics. The purpose of

theevaluation isto assessthe effectiveness of the Calvert School program asamethod for teaching English

asasecond language. Also, atentionispaid to conducting the evaluation in away respectful tothe

Talwanese cultureand customsand familiarity with the Chinese culture, itshistory, itsphilosophy and its

adherenceto the Confucian hierarcha structure.

The classes being eval uated are comprised of studentswho are between 8 and 9 yearsof age. In

their elementary schoolsin Taiwan, they would beinthethird or fourth grades but the textsthat they are

using areintended for native English speaking first graders so that some of the subjects such asmathematics,

science, history, and geography may aready be somewhat familiar to them but they are being taught English

asaforeignlanguage within the context of atotal immersion Englishlanguage environment.

TheCalvert School

Inthisformative and participatory eva uation, the effectiveness of the Calvert School program,

originaly aprivate school originating over 100 yearsago in Maryland, then later also aprogram for home

schooling, and now acurriculum used by many schoolswithintheeducationd ingtitutions, isexamined. The

evaluationisconducted using classesat the American English School, whichisaprivately owned high

school preparatory school (with the purpose of ultimately preparing the studentsfor collegeor university

studies) in San Chung City (adjacent to Taipel), Taiwan. Thetextbooksthat were developed for home

schooling using the Calvert System area so being used for the purposes of educating the Taiwanese students



primarily with the objective of teaching them English asasecond language using atotal immersiontechnique.
The Cdvert system beginswith pre-kindergarten and moves up through eighth gradewith additional
advanced enrichments. Among other subjects, mathematics, writing, literature, and science are presented
through avariety of colorful booksthat areall integrated into the Calvert system with suggested lesson plans
that, if completed, would cover al of themateria inthe provided texts. The programisbeing evaluated for
itseffectivenessin educating the childrenin the subjects offered (reading, writing, mathematics, science,
geography, history, phonics, vocabulary building, language acquistion) but especialy with anemphasisonits
effectivenessasamethod of teaching English asasecond languageto young students, in thisparticular case,
fromTaiwan. Theteacherslikeusing thismethod becauseit coversnot only grammar, spelling, and
vocabulary but it al sointroducesthese skillswithin the context of the above-mentioned subjectsthus making
theteaching, and hopefully thelearning, of theinformation moreenjoyable, fulfilling, useful, and effective.
The Cavert program rangesfrom Pre-Kindergarten up through the eighth grade but this study will

concentrate on itseffectivenesson mostly thefirst gradeleve.

A Description of the Evaluation Report and of the Calvert Program

The Calvert Programisan extensive program covering al subjectsfor studentsbeing educated at
home or by schoolsusing the Calvert system. The program iscomprised of alL.esson Manua accompanied
by many supplementary books, al incolorful format and designto hold theinterest of the young students.
Thebooksfor Grade Onearelisted later inthisevaluation. Theprogram asoincludesan educationa
package/kit sent to the home student or school s as one package for each student containing the many
books (morethan 20) and suppliesincluding ruler, compass, Cousenairerods, pens, pencils, art supplies,
paint, crayons, erasers, glue, scissors, sharpeners, and even aninflatable Earth globe the size of abeach
ball. Thestudentsfollow lessons, and if they spend oneday on each lesson, each level lasts one school

yea.



Though thisevaluationwill concentrate on thefirst grade, all of the color-coded levelsinthe Cavert

Program arelisted below:

Pre-Kindergarten Lavendar
Kindergarten Light Green
First Grade LightBlue
Second Grade Purple
Third Grade Orange
Fourth Grade Gold

Fifth Grade Dark Green
Sixth Grade Red
Seventh Grade Blue

Eighth Grade Brown
Enrichments Navy Blue

TextsintheFirst GradeProgram:

Billings, H. (2000). Maps, Globes, Graphs. Austin, TX: Steck-Vaughn Co./Harcourt Brace
Calvert School. (2003). Activity Pages. Baltimore: Calvert School, Inc
Calvert School. (2003). History Read-Alouds. Baltimore: Calvert School, Inc.
Calvert School. (2003). Lesson Manual. Baltimore: Calvert Schoal, Inc.
Calvert School. (1976). 98 Soriesfor Children. Baltimore: Calvert School, Inc.
Calvert School. (2000). PhonicsLibrary. Boston, MA: Houghton Mifflin Company.
Calvert School. (2003). ReadingWork Cards. Baltimore: Calvert Schoal, Inc.
Calvert School. (2003). Reading Work Pages. Baltimore: Calvert Schooal, Inc.
Calvert School. (2001). Soriesand Longer Verses. Batimore: Calvert School, Inc.
Calvert School. (2003). Tests. Baltimore: Calvert Schooal, Inc.
Calvert School. (1995). Writing Fun. Baltimore: Calvert School, Inc.
Cooper, J.D. (2001). Herewe Go. Boston, MA: Houghton Mifflin Company.
Cooper, J.D. (2001).Let'sBeFriends. Boston, MA: Houghton Mifflin Company.
Cooper, J.D. (2001). Surprises. Boston, MA: Houghton Mifflin Company.
Cooper, J.D. (2001). Treasures. Boston, MA: Houghton Mifflin Company.
Cooper, J.D. (2001). Wonders. Boston, MA: Houghton Mifflin Company.
George, J. (1993). Red Robin, Fly Up! Baltimore: Calvert Schoal, Inc.
Mathemetics:
Buffington, A. (2000). Calvert Math. Baltimore: Calvert Schooal, Inc.
Buffington, A. (2000). Calvert Math: Practice and Enrichment Workbook. Baltimore: Calvert
Schooal, Inc.
Calvert School. (2000). Math Manual. Baltimore: Cavert Schoal, Inc.
Moyer, R. (2000). Science. New York: National Geographic/McGraw-Hill Co., Inc.



I ssuesExamined in thisEvaluation Report

Most of theresearch methods (tests, surveys, and interviews) will involve quaditative e ementssuch
astheissueslisted below:

1 .What the participants|ike about the Calvert program.

2. What the participantsdo not like about the Cal vert program.

3. How the participantsthink that it could beimproved: certain subjectsand
activitiesthat they would liketo have added, extended, or eliminated.

4. Theobjectivesor philosophy of the program.

5. How themodel of the program isintended to work.

6. Assessing if themode of the program doesaccomplishitsintentions.

7. Concernsabout the program.

8. What isanticipated to belearned from the evaluation which ishopefully that the program
iseffectiveand how it might beimproved.

9. Why theseissuesare considered important.

10. How theinformation provided by the eval uation can be used, such assuggestionsfor
improvement in the program’ simplementati on, to the A merican English School and
the Calvert School.

11. Criteriafor judging theprogram. (Arethe studentsimprovingintheir reading, writing,
Speaking, listening skillsand retaining grammar and vocabulary information?)

12. L esson plan assessment to determinethe program’ s effectivenessfor teaching
English asasecond language.

13. Program documentswhich are primarily thetextsand study plans.

14. Interviewswith stakehol derswhich include students, teachers, staff, and
parents.

15. Written and telephone surveys

16. Externd analysisincluding review of other summativeevauationsof the
Calvert School program and examination of existing recordsand documents.

17. Quditativeand quantitative analysisof dataincluding test results, survey,
interview, and questionnaireresults



Most of the research methods (tests, surveys, and open-ended paper aswell astelephone
interviews) involvequalitative d ementssuch astheissues|isted below:

Initialy open-ended itemswere distribued to the students and some of theteachersasking the
following question:

1 .What the participantslike or about the Calvert program.

2. What the participantsdo not like about the Cal vert program.

3. How the participantsthink that it could beimproved: certain subjectsand activitiesthat
they would liketo have added, extended, or € iminated.

1. Inresponseto question# 1 with the open-ended written survey, students answered:
mathematics (3), science (2), pictures(2), and someanswered: games(2), and playing ball (2)
(someeven said dogs (1) and babies(1)). During thetelephoneinterviewsthe studentsanswered
that they like: Reading Work Pages(4), science(3), math (2), and writing English (1).

Theteachersliked the presentation of mathematics, science, reading, and history and liked
thefact that adiverseand full range of subjectsare offered, not only language and grammar.
Also, thereismuch vocabulary that isnot found in thetraditional ESL curriculaand thetexts show
good critical thinking. Thematerial iswell presented and booksfocus appropriately more on some
topicsand lesson others.

2. Inresponseto question# 2, with the open ended written survey, the students said they do not
likemath (3), science(2), frogs(2), Reading Work Pages (1), reading (1), tests (1), dogs (1), cats
(1), and mice(1). During thetelephoneinterview, students answered that they do not like math
(4), science (3), Reading Work Pages(1), playing*“ Teacher Says’ (1).

Objectionsfrom theteachersinclude: Thisprogram was devel oped with the native speaking
English student in mind and not for ESL students. Thebookscontain uneven student levels, e.g., the
mathiseasy and thehistory isdifficult. Itisdifficult for the Chinesenativeteachersto helpthe
studentswith some of the subject matter. The material wasdevel oped for individual home schooled
students and not for classes composed of groupsof children. Thereisalack of white (or black)
board material. Also, thetextsare USA centered, so that achild from another country reads about
UShistory and culture. Maps, geography, history, science, poetry, literatureareall presented with
theUSA inmind.

3. Inresponseto# 3, intheopen-ended written survey, the changes or additionsthe students
want are: computer related studies (10), use of television (1), morescience (1), drawinginclass().
During thetelephoneinterview the requestswerefor more computer use(7), reading (1), drawing
(1), and speaking Englishto Americans(1).

Theteachersthought that achronologica and an alphabetica vocabulary list could be
included asindicated in the suggestions section of thisreport. Alsothe mathematicscould be
presented at ahigher level.



Table |

Likert Five Point Scale Survey for some areas covered in the Calvert program for learning English
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Somewhat

No, not atal Not much O.K. Yes, very true

TTTTTTTI
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No, not at all Not much O.K. Somewhat  Yes, very true

TTTTTTTI

| think English is difficult.

F

.IIIII

| like Science.

[ like Math.

I like to speak English.

| like to watch movies in English.

F

| like Reading Work Pages.

[ like to learn new English words.

[ like to learn new spelling words.

TTT1

I like to take spelling tests.

TTTTI

| like History.

P

TTTTI1

i

S mw e e e

| like the pictures in the Calvert books.

| like to write sentences in English.

TTTTI

| like the poems we read in class.

TTTTTTI

I like to listen to English.

I like to listen to English songs.

0K
]

Not much Somewhat

No, not atall

Yes, very true

| can speak English better now because of this

Calvert class in English.

O.K.
|

No, not at all

Not much

Somewhat  Yes, very true



4. Theobjectivesor philosophy of the program:
Toteach the subjects offered whileteaching English asasecond languagein
aninteresting way.

5. How themodel of the program isintended to work
Toteach Englishwith atotal immersion technique using useful andinteresting
information.

6. Assessing if themodel of the program doesaccomplishitsintentions.
Thisisbased on analysisof the studentstest scores, speaking, and
comprehension progress. The assessment refersto surveys, comments,
quantitativetest results, and qualitative eva uation of the students' levels
relativeto the beginning of the course and progressing for asix month period from October,
2003 to March, 2004. Theevaluationitsalf took place during atwo month period from
January to thefirst week of March, 2004 but the documentsand test resultsbeganin
October, 2003 and extended into March 2004.

7. Concernsabout the program:
Different subjectsare presented at different levels.
Themateria ispresented from an American centered cultural view.
The set of booksisintended for studentswho use English astheir nativelanguage so the
program seemsto make linguistic and phonic assumptions based on native English speakers.

8. What wasanticipated to belearned from theeva uationisthat the programiseffectivefor
studentslearning English and who do not use English astheir nativelanguage and ideasfor
how the program might beimproved.

9. Why theseissuesare considered important:
To make surethisisan effective program and aworthwhileinvestment for the school and
students.

10. How theinformation provided by the eval uation can be used:
Thisinformation can be used by the American English School and by the Calvert School for
developing an ESL (EnglishasaSecond Language) program.
Thesewill be providedinthe suggestion section.

11. Criteriafor judging the effectiveness of the program:
Todetermineif the studentsareimproving inther reading, writing, speaking, listening skills
and retaining grammar and vocabulary information through theanaysisof test resultsand
gpeaking and comprehension progress. Tests, whichincludedaily spelling tests, weekly
comprehensivetests, and unit tests, which a soinclude oral tests, and which are paced at
every 20lessons. The cumulative averagesof the above mentioned testsareindicated inthe
appendix. Thecollection and analysisof data involved observationsof student
performance, questionnaires, surveys, telephoneand in-personinterviewsbut most of the
evaluated datais intheform of tests. Thetestsinvolve spelling, vocabulary, sentence
construction, and comprehension and are norm-referenced aswell asdomain-referenced.
Thetestsincludewriting sentencesand brief compositions, ord tests, and somemultiple

10



choice questionsand matchingitemsmostly by matching wordswith their definitions. The
testssupplied by the Calvert program are eval uated according to their answer keysand the
teacher-created tests are eval uated according to the teacher’ sassessment. Most of the
anaysisfor theevauation will be quditativein natureathough some quantitative datasuch
asnumerical test scores, agesof students, amount of timethey have studied English, and
attendanceisasoincludedintheeva uation. The qualitative and subjective nature of

ng language devel opment isthe mag or problem in conducting the eval uation process.
Each student canvary inlevelsof ability inthe categoriesof speaking, listening, reading,
writing, comprehension and the devel opment of vocabulary aswell asthe understanding and
useof grammatical rules. To evauate not only their level sand ratesof progressbut

alsoto determineto what extent thelearning of these skillsand materias can be attributed to
theeffectivenessof the program as offered by the Calvert School curriculum arethe most
difficult aspectsof thisevauation.

12. L esson plan assessment to determinethe program’ seffectivenessfor teaching Englishasa
second language.

Thisisdoneby actualy using thelesson plansto see how the studentsrespond to them.
Also, each planiswrittenin the Lesson Manual so that they can be studied and reviewed
for anadysisinthat way. Thelesson plansare described explicitly so that al aspectsof the
lessonsare covered. Also, questionsto be asked to the studentsareanswered inthe
LessonManud. Eachdaily planisdividedinto Materiasneeded, Booksfor the Lesson,
and Student Assignments. Anintroduction and objectives are given with each lesson plan.
Theplan progressestoward reading activities, vocabulary building, and phonics. Thedaily
lessons begin with mathemeatics, then reading, phonicsand spelling. Mathematicsistaught
with the main mathematics book, Calvert Math, with additional material inthe Practiceand
Enrichment Workbook. A recessisalways placed midway inthelesson. After the break,
the subject matter for the day is presented such as science, geography, Reading Work
Pages, history, etc. Thesubjectsare covered andin sciencethereisthereading text with
experimentsand activitiesaswell astheActivity Pagesfor science. In additiontothe
literature readings, sometimesthere are additional storiesand versestoread. Games,
activities, and supplementary activitiesarea so suggested. Eachdaily lessonisgeared
around devel oping reading, writing, speaking, and listening skillsaswell asvocabulary
building and foundationsin grammar. Theselessonsare planned so that adaily lesson can
be completed within athree hour session and additional activities can beadded to extend
thelessonsextracurricularly. The pacing of thelessonsissuchthat all of themateria canbe
covered withinthe given amount of time so that at the end of the school year al of the
contentsof the several bookswill have been covered. All of theselearning activitieshelp
the childlearn the English language within the context of studying the essential academic
subjects.

13. Analysisof the program documentswhich are primarily thetextsand study plans.
Calvert School. (2003). Lesson Manual.

Thisisthe comprehensivelesson plan guidethat isused asateacher’sguide
but isaso included inthe student’s collection of textsand theanalysisisdescribedin
item 12 above.
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Maps, Globes, Graphs

Thisbook givesthe studentsfirst hand experience with reading maps and
globes.

Activity Pages.

These are supplementary activitiesto accompany the science, geography,
and history readings.

History Read-Alouds.
Thisisatext of accountsof readingsabout history and thereading level of theseis
much higher than their reading books so that these are meant primarily for their
informational content and aslistening exercises.
98 Soriesfor Children.
These arereading storiesof ahigher reading level thanthosein their reading books.
Reading Work Cards.
Thesearecards, printed in book form, that contain the essential vocabulary words
that the studentsareto learn.
Reading Work Pages.
Theseare used amost daily: two or three pages per day, for the studentsto
interactively fill- in-the-blanks or compl etethe vocabul ary exerciseswithin.
Soriesand Longer Verses.
Thesearead soreading of ahigher level which a so contain some poetry.
Tests.
Thisbook containsthe unit teststo be given every 20 unitswhich cover in genera
thematerid covered inthose 20 unitsby giving mostly multiple choice questions,
mathematics problems, and ora reading assessment.
Writing Fun. Baltimore: Calvert Schoal, Inc.
Thesearewriting exercisesfor spelling and constructing wordsbut also for
penmanship proficiency.
Here we Go.
One of the beginning level readersof storiesand poems.
Let'sBeFriends.
One of the beginning level readersof storiesand poems.
urprises.
One of the beginning level readersof storiesand poems.
Treasures. Boston, MA: Houghton Mifflin Company.
One of the beginning level readersof storiesand poems.
Wbnders. Boston, MA: Houghton Mifflin Company.
One of the beginning level readersof storiesand poems.
Red Robin, Fly Up! Batimore: Calvert School, Inc.
Thefirst book to beread concerning learning, freedom, and growth.
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Mathematics:

Calvert Math.
Coverscounting, reading and writing numbers, money, geometry, fractions,
placevalue, time, measuring, problem solving, sets, adding and subtracting
twodigit numbers.
Calvert Math: Practice and Enrichment Workbook.
Additional mathematicsexercisesto complement Cavert Math
Math Manual.
Thisisthedaily lesson plan for mathematicswith explanationsof the
conceptsinvolved.
Science.
Thisbook covershiology:plants, animals, habitats; the Sky: weather,planets, Moon,
sun, stars, orbital paths, Moon’s phases, weather, seasons, space; Matter:
comparing, using senses, propertiesof matter, solids, liquids, gases, physical
changes; movement: push, pull, changes, forces, wholesand parts; the human body:
growth, skeletons, muscles, skin, weight, height, bones, teeth, health habits.

PhonicsLibrary.

Thesearefairly smplereading sel ectionsusing the vocabulary and phonics
conceptsto belearned within alesson.

14. Interviewswith stakeholderswhich include students, teachers, staff, and parents.
15. Surveys. both written and telephone surveys.

Theresultsof thesearementioned initems 1, 2, and 3 above aswell asinthe appendixesat
theend of thisevaluation.

16. Externd analysisincluding review of other summative eval uationsof the Cavert School program
and examination of existing recordsand documents. TheWoodson-Calvert evaluationis
included in the appendix at the end of thisevaluation.

17. Quditativeand quantitative analysi s of dataincluding test results, survey, interview, and
questionnaireresults

Thedataof thisanalysisisinthe appendix at the end of thisevaluation.
| ssuesthat involve quantitative el ementsarelisted below:

1. Collection of data

2. Numerical test results

3. Number of studentsenrolledinthe program

4. Costsinvolved with theprogram



Brief Overview of the Evaluation Plan and Pr ocedur es

Theeffectivenessof the Cavert programisassessed by inthisevauation by interviewswith the
students, parents, teachers, and school staff aswell asby student tests. Most of thedataanalysisisa
qualitative assessment of the student’s performance asindicated by verba responsesand understanding,
gpelling and writing ability, communi cation and conversationa skills, accumulation of vocabulary, precison
and accuracy of pronunciation, and the understanding of grammatical conceptsincluding the understand the
grammatica structure of asentence and identifying and understanding the parts of speech (nouns, verbs,
adjectives, adverbs, prepositions, conjunctions, verbals, interjections), and grammatica elementssuchas
auxilary verbs. Also anunderstanding of number and tenses (sincetherearenonein Chinesesincetimeis
indicated by grammatical context. For example, in Chinesg, theliteraly trandated equivaentsof “I go, |
went, and | will go” are“Now | go, Yesterday | go, Tomorrow | go”) will beassessed. Similarly, in Chinese
thereisnosingular or plurd asthisisalso determined by context so that in Chinesetheliteraly trand ated
English of “[one] apple— [s1X] apples’ is*oneapple— six apple’. Alsoarticles(a, an, the) arenot usedin
Chinese so that often one hears* | want appl€e’ or “ Give me banana, please’ sincearticlesarelow
informationa content words and aretherefore not considered important and athusamong thefirst wordsto
be omitted or thelast to be added to one’s conversational speech patterns.

Theresultsof the students’ progressarereflected in thetables of test scoresin the appendix of this
eval uation but the progress can al so be determined by discuss onswith the studentsand listening to their oral
performance asthey read out loud. Also, achangein attitudeisanindicator of progress, too. At the
beginning of the program, the studentswere much more unruly, presumably becausethey werenot ableto
understand what was being said to them. Astimegoeson, thegeneral behavior level intheclassseemsto
beimproving, again, presumably becausethey are thistime understanding more of what isbeing said.

Another indicator of development isthe performanceleve of individua students. All of themare

14



progressing intheir ownway and the highest performer remainsthe highest. But some studentsare showing
marked improvement intheir level of interest and performance. An exampleof thisisKevin (M), who at first
wasmaking zeroson al of hisspelling testsbut isnow known to make afew 100s, accomplishmentsfor
which heisjustly proud, asaresult of hisnow studying for thetests because of adesireto achieve.
Theissueof theleve of difficulty isanimportant one because sometimesthe presented materia is
quitesimpleasinthe Phonicsreading book. Other timesthe material can be comparatively difficult asinthe
history readingsand some storiesand readingsin the Lesson Manual. Onestory involved acomplicated
plot with arabbit and fox trying to get over ariver withan digator init by outwitting thealigator and each
other. Another story hasagiant who demandsafarmer’sfood and thefarmer agreesto givethegiant the
“tops’ whilethefarmer takesthe“bottoms’. Asaresult of thisagreement, the giant getsabag of wilted
leaves, and thefarmer getsthe potatoeswhich arethe® bottoms’. For the next timethe giant then demands
the“bottoms’. Because of thishe getsabag of rootsand thefarmer getsthetomatoeswhich arethe
“tops’. Thegiant then demandsthat the next timeheget both“tops’” and the*“bottoms’. Thistimethegiant
getsabag of leaves/husks and roots and the farmer keepsthe ears, or middle, of the corn. | tendto agree
withthegiant that the“tops’ and “bottoms’ would includethe entire plant but, however oneinterpretsthis

story, themeaning of thisstory isdifficult to convey to studentslearning English asasecond language.

15
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An External Summative Evaluation of the Calvert Program

Someexterna summative eva uationshave shown that the Calvert programiseffectivewhen
administered according to thelesson plans. One such report wasthe Calvert-Woodson eval uation
(McHugh, 1998, A ppendix V) which found that the Calvert program asadministered to grades 1 through 3
at theWoodson Elementary School, aschool with many economically disadvantaged students, which
showed significant progressin students as compared to the control groupswhichwerenot givensucha
structured program. After oneyear thetested first grade studentsfor reading comprehension moved up
from an averagein the 18th percentile in the comparison group to an averagein the 46th percentile. Asa
result of the assessment of the results of tests such asthe Comprehensive Testing Program [11, reading,
writing, and reading comprehension were are examined, and each of these areas showed improved

performance.



Conclusion

Overdl, it seemsthat the studentsarelearning English at arapid pace using the Calvert
program. Onemay arguethat the studentswould also learn at arapid pace using other programsbut the
Calvert curriculum containsawide range of academic subjectsand theinstructional processispresentedin
aninteresting and useful context for childrentolearn English. Some suggestionsand recommendationsfor

adapting the program for use asamethod for teaching English asasecond language areindicated bel ow.

Suggestionsand Recommendations

For the purposes of using thisprogram asamethod for learning English asasecond languageitis

suggested that two vocabulary listsbe devel oped for each athe Calvert yearly levels.

1. Oneintheorder of appearancein each daily lesson, with the Englishword list and
besideit its Chinese (or in thelanguagethat isnativeto wherethe
courseisheing taught) equivalent.

2. Another an al phabetized glossary in bookl et form of the vocabulary words, with
English definitions, of al of thevocabulary wordswithin each yearly leve of the
Cavert program.

3. Also, for the ESL learners, there could be aset of tapes and audio supplementsto
accompany thereadingsand thetexts.



Appendix |

G1 Calvert School Program Test Results for the American English School Students from October 2003 through February 2004

Student
G

H

U
v

Class Averages

Spelling
11
95
99
68
87
64
44
93
92
83

83

68

82

Weekly Average
13
85
9%
59
84
67
64
81
69
1
75
61
69

14

14

Unit One

83

93

88

90

85

88

10

18

80

93

100

93

93

87

Unit Two

5

n

7

65

5

66

65

76

10

81

84

63

67

1

7

Unit Three

14

93

41

60

48

85

59

85

46

16

67

Total Average
76
84
89
65
83
69
61
75
79
79
85
12
69

1

16
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Appendix [l

Numerical Score

G1 Calvert School Program Students' Norm-Referenced Test Scores:

Spelling

Weekly

Unit One

Unit Two

Unit Three

Total Averages

19
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Appendix V

CALVERT EXTERNAL EVALUATION

Thisisasummary of an evaluation of the Calvert program at Dr. Carter Goodwin Woodson
Elementary School. Calvertisan established private el ementary school providing ahigh-quality education
to severa generationsof children from Baltimore. Studentslearn spelling punctuation and attention to detail.
. Each month, the parentsreceive monthly report cardsand samplesof students' work. .

Sudy M ethodology

The school implemented the Calvert program gradually, starting with kindergarten and first grade,
and adding another grade every year. Thereport focuseson thethird year of the programimplementation.
Dataisgiven per cohort. The comparison group started first gradein September 1993 before the program
wasimplemented (18 students). Thefirst cohort started first gradein September 1994, when the program
wasimplemented (32 students). The second cohort started first grade in September 1995 (29 students),
and thethird cohort started first gradein September 1996 (50 students). All studentsweretested onthe
Comprehensive Testing Program I11, anorm-referenced test used in private schools. Their scores, givenin
Normal Curve Equivaent (NCE), were compared to those of studentswho wereinfirst grade prior tothe
implementation of the program. Results of the analyseswerethen converted to percentiles. Effect sizes
were cal cul ated as cohort mean NCE minus comparison mean NCE divided by comparison standard
deviation. Around 16,000 children worldwide are home-school ed using the Ca vert program. (McHugh
and Stringfield, 1998)

Evaluators used the Comprehensive Testing Program |11 to assesstheimpact of the program. They
compared average percentile scoresof first and second gradersat WWoodson prior to theimplementation of
the program (the* comparison group” for thisstudy) with scores of thethree cohortsof first graderswho
weretaught under the program during school years 1994-95t0 1996-97. Infirst gradereading
comprehension, the average scorefor the comparison group was at the 18th percentile. After oneyear in
the program, thefirst cohort of students scored on average at the 49th percentile, the second cohort scored
at the 40th percentile and thethird cohort scored at the 49th percentile. The program effect sizewas
caculatedin+2.8, +2.1 and +2.9 respectively. Intermsof first gradersreading at thelowest levels, 72% of
the comparison group scored in thelowest quartile, compared to 16% of thefirst cohort, 35% of the
second cohort and 6% of thethird cohort.

Intermsof first gradersreading at the highest levels, no student in the comparison group scored in
thethird and highest quartiles. Inthefirst cohort, 47% scored in thetwo highest quartiles, 24%did sointhe
second cohort, and 42% did so inthethird. Reading gainscontinued inthe second grade, with 44% of the
first cohort scoring in thetwo highest quartilesand 72% of the second cohort. Only 6% of second graders
inthe comparison group scored at thethird quartile (none at the highest).

For writing, the comparison group scored on average at the 36th percentile, whilethefirst cohort scored on
averageat the 71st percentile and the second cohort at the 67th percentile. Thethird cohort did not takethe
test that was administered only to second graders. The effect sizesof theprogramwere+2.7 and +2.4in
thetwo highest. Seventy-percent of the group taking thetest belonged to thefirst Calvert cohort while 30%
werenew arrivals. Resultsfor the past two school years show asteady improvement in test scores, athough
the school hasyet to reach satisfactory status (70% of the students passing) in any of the subjects.
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Program Components

Woodson Elementary School has about 400 students in grades Kindergarten-5.

Each school day began with ahalf hour “ correction period” for studentsto correct previous work and
complete unfinished work..

Comprehension was stressed in the early grades and students were taught to read for a purpose and for
enjoyment.

Students used sight words and phonemic skills asaformal part of the Calvert curriculum.

Sight words and phonemic skills were a part of the Calvert curriculum, as were timed mathematics drills
Students wrote a composition each week beginning in January of the first grade.

Folders of students’ work were sent home at the end of each month and were part of school to parent
communication.

Somerelatives, mainly in first grade, assisted during the corrections period. Additional reward activitieswere
scheduled periodically for studentswith perfect attendance. After providing the curriculum and initial training,
Calvert staff members were available on a consultative basis. Woodson shared its eval uation information and
reports with Calvert. The Abell Foundation also reviewed eval uations and student progress reports.

Calvert-Woodson External Evaluation. (1998). Retrieved February 5, 2004 from: http://www.aypf.org/
rmaalpdfs/Ca vert.pdf
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Appendix VI

Open-ended questions asked to the students and teachers in a written survey:

1. What do you like about the Calvert program?
2. What do you not like about the Calvert program?

3. How do you think the Calvert program could be improved?

Telephone survey questions to the sudents involved in the Calvert program:

1. How areyou?

2. What are you doing? Canyou talk now?

3. What isyour favorite color?

4. What isyour hobby?

5. What school subjectsin the Calvert program do you like?

6. What school subjectsin the Calvert program do you not like?
7. IsthisEnglish program easy or difficult? Why?

8. What do you most want to learn?
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10.

11

12.

13.

14.

15

16

VII

| think Englishisdifficult.

No, not at all. Not much.
| like Math.

No, not at all. Not much.
| like Science.

No, not at all. Not much.
| liketo speak English.

No, not at all. Not much.

I liketo watch moviesin English.
No,notatal. Not much.

I like Reading Work Pages
No,notatal. Not much.

| liketo learn new English words.
No,notatall.  Not much.

I liketo learn new spelling words.

No, not at all. Not much.

I liketo take spelling tests.

No,notatall.  Not much.

| liketo write sentencesin English.
No,notatall.  Not much.

| likeHistory.
No,notatall.  Not much.

| likethe poemsweread.
No,notatall.  Not much.

No, not at all. Not much.

| liketolistento English.
No,notatall.  Not much.

. | liketo hear English songs.
No,notatall.  Not much.

Likert Survey Items:

O.K.

O.K.

O.K.

O.K.

O.K.

O.K.

O.K.

O.K.

O.K.

O.K.

O.K.

O.K.

| like the picturesin the Calvert books.

O.K.

O.K.

O.K.

Somewhat.

Somewhat.

Somewhat.

Somewhat.

Somewhat.

Somewhat.

Somewhat.

Somewhat.

Somewhat.

Somewhat.

Somewhat.

Somewhat.

Somewhat.

Somewhat.

Somewhat.

. | can speak English better now because of this Calvert class.

No, not at all. Not much.

O.K.

Somewhat.

Yes, very true

Yes, very true

Yes, very true

Yes, very true

Yes, very true

Yes, very true

Yes, very true

Yes, very true

Yes, very true

Yes, very true

Yes, very true

Yes, very true

Yes, very true

Yes, very true

Yes, very true

Yes, very true



Appendix VIII

Moreinformational valueisplaced on qualitative data, for the audience of thisevauation, sinceeven
much of the quantitative data, such astest scores, isdetermined by qualitative assessment. For example,
evaluating thequality of awritten responsetakeson aqualitative dimens on yet the assessment can be
assigned anumerical score. Whendl of the studentsare given norm-referenced testswith closed-ended
guestionsor items such asmultiple choiceor true/fal se sel ectionsthen theresult given asanumerica score
would have amore quantitative or objective dimension. However, testsgiven with open-ended questionsor
itemssuch as sentence contructionsor essay questionswould have more quditatively, or more subjectively,
assessed resultseven though they area so assigned anumerical score.

Quialitativeresearch: “Inquiry that isgrounded in the assumption that individua sconstruct socid
reality intheform of meaningsand interpretations, and that these constructionstend to betrangitory and
gtuationa. Thedominant methodology isto discover these meaningsand interpretationsby subjecting the
resulting datato andyticinduction.” (Gal, 2003). Qudlitative methodology involvesvariables, salective
sampling of smaller populationsand quditativeandyssand isinterpretive, transtory, naturadistic, subjective,
andlocalized.

Quantitativeresearch: “Inquiry that isgrounded in the assumption that features of the socia
environment congtitute an objectiveredlity that isrelatively constant acrosstime and settings. Thedominant
methodol ogy isto describeand explain featuresof thisreadlity by collecting numerical dataon observable
behaviorsof samplesand by subjecting these datato statistical analysis.” (Gall, 2003). Quantitative
methodol ogy involves constants, random samplingsof larger populations, and quantitativeanayssandis
satistical, stationary, andytica, objective, and universa.

A for mative evauationisonewherethe main purposeisto provideinformation for program
improvement. A summativeevauationisoneinwhich the primeconcernisto provideinformationtoform

decisonsor assist inmaking judgementsabout program adoption, continuation, or expansion.
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Contact information for the Calvert School :

Education Services
10713 Gilroy Road, Suite B
Hunt Valley, Maryland 21031
1-888-487-4652
http://Amww.calvertschool .org



