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ABSTRACT

This paper isadiscussion of theauthor’s persona philosophy and adiscussion of the
philosophy of education. Topicsdiscussed include: knowledge and content; curriculum content,
approach, and development; teachers roles; students' roles; learning styles; instructiona methods; home
schooling; technol ogy and teaching and learning; distance, online, or other dternative delivery methods
of education; global education; inclusion, multicultura education, and diversity; and therdationship
between schoolsand community Also discussed arevarioustheoriesof educational philosophy and

changethat have been devel oped throughout history.



PERSONAL PHILOSOPHY

What istheessentia nature of human beings?
Theessentid nature of humansisbenevolent, socia, cooperative, and collaborative; however,
their strongest drive, surviva, can causethemto resort to uncharacteristically hostile behavior if their

survival drive is threatened, or if they believe that their survival is in danger.

What isthe basic meaning or purposeof life?
Thisquestion has never been answered to everyone's, or perhapsto anyone's, satisfaction
throughout the course of human civilization (andisinfact, | think, beyond therange of human

comprehenson asisunderstanding the concept of infinity) sol will only discussit.

To examinethe purpose of something, it first must haveabeginning or originand thena
directionor goal. The main philosophical question is: why is there something (the universe) instead of nothing
(infinite nothingness)? Exponentsof the (1) Big Bang theory say that, sincethe universe seemsnow to be
expanding, based on Edwin Hubbl€e' sobservations, the universe began with apoint of infinite density,
smaller than an atom that contained al of the present matter of the universeand that particle existed
inan infinite ocean of nothingness. Around fifteen billion yearsago that particleexploded and the
resulting matter eventualy formed theuniverseinwhichweall now resde. Thisisadifficult theory to
believeasaretheideasthat (2) ours isainfinite universe of infinite matter that hasalwaysexisted or that
(3) thecurrent universewas created by a Supreme Being or God. There may be other explanations
that will be offered in thefuture but these arethe main three views now currently considered as
explanationsfor theoriginor existence of theuniverse.

Therehavebeen saverd thinkersinthe past thet haveascribed to aGod-crested universe. Arguments
for theexigtence of God havetaken variousformsinc uding thoseusing ontologicd, cosmologicd,, teleologicd,
and mora arguments. The ontol ogical argument concernsthe meaning of theterm God and the nature of
being or existence. The cosmological argument concernstheorigin, structure, and space-timerelationships
of theuniverse. Theteleol ogica argument concernsthe existence of adesign, purpose, and order in nature
and theresulting necessity of adesigner. Themoral argument arguesthat God isthe source of moral

awvareness.



God cantaketheform of Plato’sultimateform of all formsmaking him the ultimate good, the
highest inthehierarchy of formsor the Supreme Being and greatest redity smilar to Andem’ sdefinition of
God asbeing greater than anything the human mind can concelve (that “ being than which nothing greater
can be conceived”). Andem proved God'sexistence (to himself) based on theideathat the existence of
God iscontained within the definition so that God existssolely ontheideaof Goditself. Human beings
also have atendency to anthropomorphizetheir conceptionsof God eventhoughif thereisaGod then that
being must be beyond human characteristics. Like Hegel's Absolute |deaand ultimatetruth towards
whichdl natureand activity gravitates, the attainment of which al human activity would cease, God could
be considered acosmic magnet of perfection, thefinal, rather thefirst, causetowardswhich al things
move. To Spinoza, Godis*theinfiniteand eternal substanceof al finiteexistences’. Mamonidesthought
God could only be described vianegativaby saying what heisnot. Plotinusthought of God asthe power
of the Oneor the Primal Source (Stewart, 1988). Aristotlearguesin hisPhysics, based on hisconcept
motion and change, for the existence of an unmoved mover or first causewhich hecalsGod (Aristotle,
1952, p.512).

Lockebelieved “thereisan eterna, most powerful, and most knowing being” (L ocke, 1952,
p.552). Augustinesaidin hisconfessionsthat “the heavenswerenot crested by themselvesthereforethere
must beaGod” (Augustine, 1952, p.268-269). Descartes considers God asan absolutely perfect being
and human beings asimperfect approximations (Descartes, 1952). Berkeley believed that becausethere
isauniversethereisamind of someEternal Spirit that existsbut isnot necessarily capableof being
perceived “ being perfectly unintelligibleand involving al theabsurdity of abstraction” (Berkeley, 1952,
p.414). Newton used the mechanistic argument and A posterior proof by using thetel eol ogical argument

with some spiritualism describing God asthe designer or architect of theuniverse:

“This most beautiful system of the sun, planets, and comets, could only proceed from the counsel

and dominion of an intelligent and powerful Being. This Being governsall things, not as the soul of
theworld, but asLord over al. God isthe same God, dwaysand everywhere. Heisomnipresent. Inhim areall
things contained and moved; yet neither affects the other: God suffers nothing from the motion of bodies;
bodies find no resistance from the omnipresence of God. Itisallowed by all that the Supreme God exists
necessarily; and by the same necessity he exists always and everywhere.

Heisauniform Being, void of organs, members or parts, and they are his creatures subordinate to

him, and subservient to Hiswill. The organs of sense are not for enabling the soul to perceive thespecies
of thingsin its sensorium, but only for conveying them thither; and God has no need of such organs, He being
everywhere present to the things themselves. And since space isdivisible in infinitum, and matter is not
necessarily inal places, it may a so be allowed that God isableto create particles of matter of several sizesand
figures, and in several proportions to space, and perhaps of different densities and forces, and thereby
tovary thelaws of Nature, and makeworlds of several sortsin several partsof the Universe”. (Newton, 1952,
369-371).



Immanuel Kant thought God was* the postul ate of pure practical reason asthe necessary condition
of thepossihility of the summum bonum™ or ultimate happinessand used subjectiveand objectivecriteria
to provehismoral argument (Kant, 1952, p.595). Oneinteresting psychoanalytical aternativetothe
concept of God isoffered by Sigmund Freud. To some, like Freud, the concept of God isahuman
invention and thereforeexistsonly inthe mind or the collective unconscious of human society representing
what human beingsarenot yet ableto explain scientifically. Freud saysmankind’ sneed to createaGod or
godsinhisownimageishisneedfor finding asurrogatefather. “Inwesternreligion Godisopenly called
Father. Psychoanalysisconcludesthat heredlly isthefather clothed in thegrandeur inwhich heonce
gppeared tothesmall child. Thoughthe adult redlizesthat hisfather isabeing with strictly limited powers
and abilities, he neverthel esslooksback to theadmired father of hischildhood and exatshiminto adeity
or divinity and bringsit into the present and into reality.” (Freud, 1952, p.876).

If theworldwas created by pure chancethen therandom creationitsalf, based on principlesof
human reason, had to have abeginning. The beginning-and-end oriented scientific mindsof physicistsand
astronomers have devel oped the Big Bang theory based on Hubbl €' sevidence of an expanding universe.
Evenif theuniversewithitshillionsof galaxieseach containing billionsof starsand solar systems (some
bes desourspossibly supporting life) began with an explosion of amicroscopic particlecontaining all of
the potential matter of the universe, the question naturally arises. wheredid that particle comefrom?To
satisfy astronomers, God can becalled thefirst cause prior tothe Big Bang and to the scientifically religious
heonly initiated the processand | ft the universe unattended. According to religiousminds, God intervenes

whenever miraclesor designing are necessary to maintain hiscrestion. Even Darwin’stheory of evolution

can support theargument of acosmic designer and scientific biblical supporterscan clamthebiblica Genesis

account of creation should be considered asmetaphorical, with the days symbolizing millions of years.
ThomasHuxley’sconcept of agnosticismisbased on not being ableto know whether or not a
God existsand atheismisthedenid of God' sexistence. Thereisalso pantheism which statesthat Godis
nature or God islifeand with that definition everyonewould agreethat God existssince natureand life
exist. Thosewho define God aslove and goodnesswould have more difficulty convincing othersof God's
existence because of what isknown asthe problem of evil sinceevil and suffering exist intheworld.
Explanationsfor theexistence of God rangefrom the astronomical to the psychological. Perhaps
the best argument for the existence of God isthat the concept, based on variousdefinitions, satisfiesa

basi ¢ human need and findsitsexpression inamultitude of forms.



Knowing how the universeand life began would contain the answer of the question of the meaning
of lifewithitscontinuing evolution. Thepurpose, or god, of lifefor the organismsthat areall presently
involvedinlivingitis, stated smply, tosurvive. Astrophysicaly, surviva involvesthe continuation of
celestia bodies (gaaxies, sarssuch asthe sun, etc. — al of whichwill eventually extinguish) andthe
planetary survival of our own solar system. Survival on Earthinvolvessurviva of the planet (supply of
natural resources, avoidance of asteroidal impact, atmaospheric retention, speciessurvival, etc.).
Survival of the human species (though this speciesmay evolveinto other, new speciesinthefuture)
mostly involvethe requirementsabove mentioned for planetary survival and also avoidance of incurable
epidemics, avoidance of nuclear war, and population supply — though in the future (and now in China
and Indiawherethe population of each country isover onebillion people) population excesswill bea
detrimenttosurvival.

Individua survival of living organismsrequiresthat their biologica needsbemet. Persona
surviva of human beingsrequiresalso that their biological needsbemet (food to edt, air to breath,
water to drink, moderate climate and temperature, shelter, etc.). Humansalso need psychological and
emotiona support and they aretheonly speciesthat needsintellectual enlightenment, not only for their
enjoyment, but also for their speciesand persona surviva and thisisaccomplished mostly throughthe
proceduresof educational processes.

Moradlity, which according to Emmanuel Kant provesthe existence of God, isdetermined some
say by God or religious principles or mandates but | would say by general consensus of what human
beingsconsider behavior that isconducivetofair, just, productive, and efficient human interaction
which isbehavior that isultimately beneficid tohuman surviva. All societiesand cultures
seem to have devel oped separate and unique, but ssimilar, moralistic systemswhich would lead
oneto believethat thereareindeed universal moral values. Examplesare philosophical or religious
principles such asthe Golden Ruleand religious, governmental, and societal lawssuch aslawsto
protect human rights such as property rights, freedom of speech, etc.

Many basic principlesseem to remain constant such asthe need to satisfy biological needs, laws
of theuniverseor lawsof physics(even thoughtheir theoretical explanationsmay change over time)
and moral va ues, though with the changesin society, moral tolerance and acceptance of cultural

differences seemto change over time. Thefact that technology (such astravel and communications



technology) ischanging at such arapid paceisafactor that iscausing changeinall areasof society and
life. Butlifeischange. AsaBuddhist saying succinctly states: you can never put your foot inthe same
river twice.

Concerning human learning, how welearnisdone through sensory perception and cognitive
retention; why welearn, or themotiveof al living organisms, stripped tothebarest essentials, is(the
drivefor) surviva. Prehistoric humansbeganto gradually redlize, that in order for al tosurvive, it
became essentia to passalong skillsandinformation, or, in other words, to educate the membersof a

society in order to transmit information from one generation to another.



PHILOSOPHY OF EDUCATION

An educational philosophy isatheory, thought, or belief asto what methods should beusedin
educational processaswell astowhat isthe purpose and goa of education. A philosophy is
necessary for the same reason that someone needsaplanto proceedinlifeor amaptofind one's
destination. The sourceof my educational philosophy isacombination of read and studied thoughts of
others(rationalismand idealism) and personal experiencesand read experiencesof others(direct and
indirect empiricism, realism and existentiaism). Over time, the changesthat have occurred are mostly
intheareaof technology and not inthe essential core of my educationa philosophy. Computer and
I nternet technol ogy have made these online courses possible but much of the content remainsthe same
overtime.

Below arediscussionsof sometopicsreated to the philosophy and methods of education:

Knowledgeand Content:

Asisgtated inessentialism, knowledge and content arethe essential elementsof education
though what that knowledge and content, or curricula, should entail isnot awaysagreed on.
Curriculum, or what should and should not betaught, varieswith one’sphilosophical outlook. The
subjects contai ned within the curriculaof the artsand sciences can be approached from thevarious
philosophiesand methodol ogies(idedism, redism, theistic realism, naturalism, pragmatism,
exigentialism, philosophica andysis, nationaism, liberdism, conservatism, utopianism, Marxism,
totalitarianism, essentialism, perenniaism, progressivism, social reconstructionism, and critical theory).
Regardlessof the methodol ogy of instruction, the essentia core of information remainsconstant, or, that
is, theeterna truthsremain constant, athoughtheir interpretation, and the theoretical explanationsfor
them, may vary. Itisessentid to engagethe studentsin thedialogue of the philosophical minds
throughout history and then, with each of them reflecting and commenting on theideasexpressedin
those phil osophi eshel ping them to continue and maintaining that dial ogueby their participation,

through discussion, of theideas contained within the philosophies.
Curriculum Content, Approach, and Development:
What istaught -- and how it istaught -- isthe essence of education. Curriculausualy includethe

arts, sciencesand physical education and each of these are subdivided: thearts (literature, languages,

art, music, socia sciencesand history, etc.), the sciences (mathematics, physics, biology, astronomy,



geology, geography, etc.), and physical education (sports, exercise, nutrition, sex education, etc.).

Recently schoolshave been “ pursuing asystemati ¢ gpproach to organizationa restructuring. Insuch schools,
principa saremuch morelikely to report arecent introduction of writing acrossthe curriculum, literature
based reading, and effortsto introduce hands-on math and science.” (Ravitch, 1997, 181).

Concerning approach and devel opment, currently the movement hasbeentoward “small classes, longer
classesand awider range of school resources.” (Ravitch, 1997, 53).

One guam some people have had with western education in genera isthat there seemstobea
dichotomy of thinking that dividesthe Eastern hemispherefrom the Western hemisphere. Most text
beginswith Greek philosophy and go through European and American philosophica systemsup tothe
present. Though they may bethorough inwhat they cover, thereisusually not much mention of Eastern
or Oriental philosophiesof education. If the educationa systemsand studentsin Asian countriesexcel
academically, particularly in mathematicsand the physical sciences, thenweof thewest should
examinethe philosophica systemsthat alow thisto occur. Weareall part of one new world culture,
united by new technology, withinfluencesfrom all sdesof theglobeand fromall erasof history;
therefore, syllabi inthewestern world should include more Eastern philosophy including Confucianism,
Buddhism, etc. Thesyllabi of Asian countriesincludewestern culture so thewestern cultures should
includeeastern cultureintheirs. After al, with 60% of theworld'spopulation, Asian societies and cultures

are the world’'smgjority.

Teachers Roles:

Theroleof teacher isthat of amoderator or facilitator between the over 5000 year old body of
knowledge of civilization and thelearner to expose the student to that information and to hel p elicit latent
abilitieswithinthestudent. Astherearemany personality types, therearealso many typesof teaching styles,
fromthetraditiond lecturer in aauthoritarian learning environment to the coordinator inacollaborative
learning environment. Somewould extend theteacher’srole beyond the course or classroom making

themasort of rolemode to the student, such asamentor or exampleto follow, but generally the



primary roleisthat of facilitator to offer thelearner the knowledge and guidance within aparticular
academic disciplineor subject.
Students Roles:

Theroleof the student isto be an interactive participant in the educational process so that the
other students (and perhaps even theteacher) learn from each other. Theroleor duty of thelearneris
to read the assigned texts, do the assignments, and ask appropriate questionsthat help himand dl of the
other studentsin the processof understanding.

L earning Styles:

Each of theeducationd philosophies(ideaism, realism, theistic redlism, naturalism, pragmatism,
exigentidiam, philosophicad andyss, nationaism, liberdlism, conservatism, utopianism, Marxism,
totalitarianism, essentialism, perenniaism, progressivism, socid reconstruction, and critica theory)
describedinthe Gutek text requirelearning stylesbased on thelr particular principles. Redismand
pragmatism requireempirical experimentation of practica principles, essentiaism statesthat education
ismeant to dispensethetime-tested essentid truthsand skillsthat have endured throughout the course
of human civilization, perennialism assertsthat theimportant e ementsof education arereoccurring and
unchanging, and progressivismwasareactionto theformalism and authoritarianism of traditiona
education and suggested child-centered, free-form, open, creative, expressive, and progressive
classroom environmentsto encourage achild’ sunfettered devel opment.

Learning styles(such aschild-centered | earning, student-centered | earning, community-centered
learning, problem-solving, salf-awareness, self-directed learning, self-determined learning, saif-
discovery, discovery method, learning by doing, experimentd inquiry, scientificinquiry, scientific method,
open classrooms, open learning, open-ended questions, Socratic dialogue, service-based learning,
traditiona classrooms, online classrooms, and existential creetivity) should be considered relativeto the
stages of devel opment of the student. However, whichever learning styleisactualy used withinaclass
or aningtitution should remain cons stent through aparticular course of study even though there can be

combinationsof stylesand philosophiesthat are utilized withinagiven course of study.



Thenew structure of the educationa systemisbecoming a‘ democratic-cybernetic’ modd. “The
cybernetic dimens on suggests salf-regul ating processeswhich makeit possibleto adjust an organization
to changing conditionsor to movetowardsabetter level of quantitativeand qualitativefunctioning. The
democraticideaimpliesthat participation of thoseinvolved will bemaximized.” (Zygon, 1985)

Concerning school administration and learning stylesthe trendsnow seemto move:

From independenceto interdependence
From competition to cooperation
From compulsiveleadershiptofamilistic leadership
From quantity (more) to quality (better)
From organizationa convenienceto aspiration of salf-devel opment
From authoritarianism and coercion to participation and integration
Fromuniformity todiversity (Zygon, 1985).
Instructional M ethods:

Someingtructiona methodsinclude principles contained withinidedlism (theory of forms,
Socratic diaogue, and open-ended questions), realism (experimenta and using thescientific
method) , Thomism or theistic redism (uniting idealism and redismwith acreative deity, discovery
method, community-centered), naturalism (learning by doing, self-awareness, stagesof development,
child-centered), pragmatism (problem-solving, learning by doing, scientific method, service-based
learning), and existentialism (open learning and classrooms, student-centered, salf-directed and

determined, learning by doing, making one'sown workable system).
Home Schooling:

The school wherel am teaching now usesthe curriculum of the Calvert program to teach the
academic subjectsaswell asEnglish asasecond language. Calvert began asaprivate school in
Baltimore, Maryland and then expanding its program to include ahome schooling program. Thereare
levelsbeginning with pre-school which go through the eighth grade. Each year the studentsreceivea
packagethat includes school supplies, textbooks (over twenty of them), and alesson manual. Theplan
isfor aparent, guardian, or tutor/teacher to assist the studentswith thelessonsfor each of thefive
school days of theweek. For assessment, the lesson projectsand testsareto sent in periodically to the

Calvert homeschool administrators.
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Two of my nephewswere home schooled and they seem to have good communi cation and
writing skillsthough | am not sure how their progresswas assessed. One of them hascontinued ontoa
university. Concerning college admissionsrequirementsfor home schooled learners, “ collegesthat
accept homeschool ersrely on various materialsin place of high school grades, including, perhaps,
portfoliosof student work, the applicant’s persona essay, SAT or ACT scores, gradesfrom open
admission community colleges, and persona recommendations. Extracurricular activitiesaregeneraly
important for nontraditiona applicants, and are especially important for al applicantswho hopeto get
scholarships. Admission criteriacan vary quitewidely. [ Some colleges state] that applicantswithout a
high school diplomaarerequired to take ahigh school equivaency exam. “ Some selective collegeswill
admit anyonewith scoresonthe SAT or ACT aboveacertainlevel, and will consider other applicants
based on portfoliosof the applicants academicwork.” (Bunday, 2000).

Also, some people could consider online and distance educati on asavariation and extension of
home schooling processes.

Technology and Teaching and L ear ning:

In addition to socia causesand change, nothing ischanging theworld faster than technol ogy
whichis, itsdf, changing at an ever escalating and accelerating rate. Technology ischanging al aspects
of lifeand therapid changesintravel and communicationstechnol ogy isbringing theworld together
physicaly andideologically, though theideol ogica changesare occurring at adower pace. Today,
education, teaching, and learning can usetechnol ogical toolsthat were previousy nonexistent and this
hasradically atered the method, if not the content, of education. Now therearetelevisions, radios,
telephones, compact disks, computers, audio and video recordings, |asers, el ectron microscopes,
cameras, radio telescopes, and thelist goeson. Thenew useof online coursesisalso radically changing
educationa methods. Traditionally, the classroom consi sted of aphysica room with desks, chairs, and
blackboards; now the classroom can aso bevirtual cyberspace wherethelearnersare connected within

aglobal courseroom composed of computer monitors, keyboards, and I nternet connections.
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In E-topia(2000), William J. Mitchel| refersto thefuture online meeting placeswherefriends,

co-workers, colleagues, and studentswill meet:
“What sorts of meeting places, forums, and marketswill emergein the electronically mediated world?
What will be the twenty-first century equivalents of the gathering at the well, the water cooler, the Greek
agora, the Roman forum, the village green, the town square, Main Street, and themall?” Many of the
meeting placeswill be located in the virtual world of cyberspace and he addsthat “they will make growing
use of electronic mail systems, mailing lists, newsgroups, chat rooms, Web pages, directories and search
engines, audio conferencing, video conferencing, increasingly elaborate, avatar-populated, online virtual
worlds, and software- mediated environments that we cannot even imagine yet. Some of these virtual

meeting places will be the private domains of well-defined special groups, some will be discreetly out of the
public eye; otherswill betrue public spaceopentoal.” (Mitchell, 2000, p. 85).

Distance, Online, or Other Alternative Delivery M ethodsof Education:
Intoday’sworld, technology ischanging at arapid pace and asaresult society ischanging at a
rapid pace. Thetraditional classroomwill probably alwaysbe around with itsfaceto faceinteraction
but thetraditiona classroom now hasanew partner supplying the sameinformation but which offers
instead interfaceinteraction. Cisco Systems president and CEO, John Chambershasreportedly said
that “the next big killer application for the I nternet isgoing to be education. Education over thelnternet

isgoingtobesobigitisgoing to makee-mail look likearounding error.” (MacNamara, 2001).

Global Education:
Theterm global education, which isbecoming agrowing devel opment asaresult of rapid

technological progressandinternationa communication, can have severa meaningsor connotations
suchas
1. Schoolsthat aredistributed or franchi sed worldwide giving the sameinformative and
ingructivetechnique
2. Globalization or thetendency to create oneworld culture through cultural exchange

and global education
3. Thecapahility to be ableto receive an education from anywherein theworld through

books, television or, more currently, online distance education.

Inclusion, Multicultural Education, and Diver Sity:
“Society isoneword but many things. Men associatetogether inal kindsof waysand for al
kindsof purposes. Onemanisconcerned inamultitude of diverse groups, in which hisassociates may
bequitedifferent. It often seemsasif they had nothing in common except that they are modes of

associated life. Within every larger socia organization there are numerous minor groups: not only



political subdivisions, but industrial, scientific, and religiousassociations. Therearepolitica partieswith
differingaims, social sets, cliques, gangs, corporations, partnerships, groupsbound closely together by
tiesof blood, and so on, in endlessvariety. |n many modern statesand in some ancient, thereisagreat
diversity of populations, of varying languages, religions, moral codes, andtraditions. Fromthis
standpoint, many aminor political unit, oneof our largecities, for example, isacongeriesof loosaly
associ ated societies, rather than aninclusive and permeating community of action and thought.”

(Dewey, 1997, 82). “ Trueindividuality isaproduct of therel axation of thegrip of theauthority of
custom and traditions as standards of belief.” (Dewey, 1997, 305).

World society isacollection of al people, philosophies, reigions, and cultureswhichisnow
connected by new technology on aworld widescaewithinfluencesfromal sidesof theglobeand al
erasof history. Contributing membersof society havecomefromall socia groupssoitisessentid to
included | factionsof society within the educationa systemin order to achievethe democratization of
Society.

Relationship Between Schoolsand Community:

Thisisasynergistic and interdependent rel ationship where each benefitsthe other. Theschools
really exist to prepare and equip the studentsfor soci ety thereby creating citizens— not only of alocal
but — of aworld community inthisincreasingly globalized world that weall livein. Thedemocratic
nature of the preparation of citizensisaconcept espoused by John Dewey, among others, andisthe
basisof my action project tointroduce, implement, and sustain, through the educational system’s
political scienceand socia studiescourses, the useof direct democracy inthe United Statesof America

Adult educationisparticipatory andisatool for socia change, where educationa progressivism
isanew approach to educating the public (Heaney, 1996). “ * Adult education turnsout to bethe
most reliableinstrument for socia actionists' sinceit assuresthat any action undertaken would be
authentically democratic” (Brookfield, 1984). Eduard Lindeman, asinfluenced by John Dewey,
considersadult education to be connected with democracy and social action. To Lindeman, adult

education affects social changeandisamethod to create good and productivecitizensfor a

15
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democratic society. Theideaof using theeducationa systemtoimplement and sustain adirect
democracy isclosaly connected with theideas expressed by writerssuch as Heaney, MilesHorton,
Paulo Freire, and Jack Mezirow who believeit isnecessary to equip the populace with knowledge
through education in order to empower them to create atruly democratic society. John MacNamara
and David O’ Donndll, in* Devel oping e-Citizensand e-Consumers, an Irish e-Commerce Case Study”
(2001), state the necessity for the educational system and society to produce“e-literate” citizensfor the
new society. Theauthorssay intheir abstracted introduction: “\We present avery smpleargument: e-
bus ness needs e-consumersand e-literate workers,; e-government needse-citizens’. .

Besidesincorporating new technology in order to educate the public to create ademocratic
society, schools should address human differences such asmultipleintel ligences, learning styles, gender,
sexud orientation, exceptiondities, developmental stages, and cultural diversity.

Rather than being represented by one score, anintelligence score or map should resembleathree
dimensiona mountain rangewith peaksand valleysrepresenting the areasof intellectua strengthsand
limitations. Some people might want to include additional categories, to describethe concept of
multipleintelligences. Dr. Howard Gardner, education professor at Harvard University, in 1983
identified the categoriesof multipleintelligenceas: linguistic, logica-mathematical, spatia, bodily-
kinesthetic (athletic), musicd, interpersonal (socid) , intrapersona (sdlf), and naturdigtic (scientific).

Developmental stages should be addressed since part of growthisthe passagethrough
developmental stagesfrom childhood through adulthood asisespecidly noted in the educational
philosophiesof naturalism and progressivism. Differencesin sexua orientation should be addressed
since sexuality isan essentia part of human behavior and apart of human development and also since
thegreat contributorsto society and culture have been fromall areas of the sexual orientation spectrum.
Cultural diversity should be addressed sinceworld cultureisacollection of al people, philosophies,
religions, and cultureswhichisnow connected by new technol ogy on aworld wide scaewithinfluences
fromall sidesof theglobeand al erasof history. Exceptionalities should also be addressed because
thereistheneed for speciaized areas of education for learnerswith specia disabilities, abilities, taents,

andgifts.
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Concerning the question: are studentsintrinsically motivated tolearn? A baby or aninfant
responding to environmenta stimuli isreacting according to surviva drives, dmost asasort of ingtinctual
response, and perhapsout of curiosity. Thesereactionscould be considered asintrinsically motivated
behavior. However, ababy isnot astudent inaphysical or cyber/virtua classroom. And eventhough
somelearningisdonefor persona satisfaction for reasons of self-efficacy and salf-determination such as
sdlf-improvement or hobby related studi es, oncethe student entersaclassroom, then the motivations
becomeextrinsicinnature. Frommy experiencesof teaching children aswell asadults, therewardsfor
children are not intring ¢ otherwisethey would not need the constant disciplining and rewardsand
punishmentsthat arerequired to control them. Asfor adults, some may appear to be or say they are
learning for intring ¢ reasons, and some might be meeting personal goasor learning about persona
hobbiesand interests, but for the most part as studentsbecome adultsthey realize theimportance of
education in order to achieve externa rewards such asrespect, ahigher salary, communication skills,
new technical skills, successand material possessions. Thislineof thought would aignwith B.F.

Skinner’ stheories of operant conditioning. American psychologist Abraham Mad ow developed a

hierarchy of needsthat motivates human behavior. The needsin order of importancefrom most toleast
are: (1) physiologica suchastheneed for food (2) security and safety such asthe need for income and
protection (3) love and belonging (4) self-efficacy including competence, prestige, and self-esteem (5)
self-satisfaction and sdlf-fulfillment (6) curiosity, inquisitiveness, thedesireto understand and self-
actualization. (Mazur, 2002). | think whenwe, aslearners, read or study, for our own enjoyment or
edification, subjectson our own that we are not required to take then we areinvolved inmore
intrisically motivated behavior. Thecontentsof coursesoffered by universitiescould conceivably be
studied by thelearnersthemsalves at their own structure and pace and that type of motivation could
perhaps be considered intrins ¢ depending upon the ultimateintent of thelearners. But thefact that
coursesaretakenfor credit and usually for adegreeimpliesthat the course participantsareextrinscally
motivated in taking these courses. Most sudentsin school areextring cally motivated toward achieving
external rewardsin additiontolearningfor internal satisfaction

Concerning improving one' spractice: oneimprovesone spracticeby practicing (“ practice
makes perfect” asthesaying goesor at least onegetsnearer to the perfectideal). By doing, drilling,
and experience, and sometimeswith the hel p of acoach or teacher, someone canimprovetheir

performanceand skills. Inadditionto doing and practicing, reading, attending workshopsand lectures,
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and learning from othersarewaysof improving one' spractice. Thereareboth externa (extrinsic) and
internd (intringc) motivationsto improvein educationd settings. Concerning the philosophical,
ideological, and theoreti cal assumptionsassociated with motivationstoimprove, thisdesireisapart of
growth and of thesurviva drive sinceoneisconstantly equipping one' ssalf withtheskillsand
knowledgeto surviveand endure. Also, asisexpressed inthephilosophy of existentialism, humansare
mostly in control of their own devel opment and experience concerning issuesof individual existence,
freedom, choice and areresponsiblefor creating the conditions of their own existence. Freedom of
choice entailscommitment and responsibility so the motivation to improve one spracticemostly
originateswithintheindividud.

Throughout history severa individualswere known asgreat teachers. Onewas Socrateswho
questioned, or supplied questionsto, the students so that he asateacher would not necessary givethem
answers but would guide the studentsto a sol ution so Socrates could be considered afacilitator or a
collaborativeteacher of democratic principleswho created astudent/teacher interaction and who

influenced Plato’ s philosophy of idealism. Another was Jesuswho was ableto get peopleto leave what

they weredoing to follow himandjoin hiscause and this processrequires charismaand persuasive
abilitieswhich areafactorsin effective teaching. Aristotlewasagreat teacher (hismost famous student
wasAlexander the Grest), writer, and philosopher who based much of hisphilosophy of realismon
principlesof biology because hewas probably influenced by themedica profession of hisfather who
wasaphysician. Thenotion of causdlity, principlesof biology, and logic were someof hismost
important contributionsto knowledge. Hewrote over 400 books on many branches of knowledge
including logic, ethics, palitics, metaphysics, biology, physics, psychology, poetry, and rhetoric. After the
fall of the Roman empire, most of hisworkswerelost but about 100 books, which had been
trand ated into Arabic, were saved. Most of these bookswere not meant asbooksfor the public but
werenotesto hisstudentswhich demonstratesthe importance he placed on preparation for teaching
and communicationwith students.

Oneperson in contemporary timeswho embodied these quaitieswas another scientist also
known for being agreat teacher, Dr. Richard P. Feyman (1918-1988). Also aNobel Prizerecipient, he
consdered hisrole asateacher asimportant ashisroleaphysicist since knowledge should not just stay

withinthe mind of the thinkersbut should be passed on, used, and understood by others. Hea so
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thought that agood teacher should make hissubject asinteresting to othersasitisto himself. Bornin
New York City, hereceived hisbachelor’sdegreein physicsat MIT and hisPhD at Princeton.
Beginningin 1950 hemoved to the Calfornialngtitute of Technology wherehewasknown agifted
teacher, practical joker, and an overal colorful character inthefield of physics. Inorder tokeep his
lectureslively, hewasknown to sometimes play bongo drumsduring thelectureand hewasaso a
painter. In 1965 hereceived the Nobd Prizein physicsfor thetheory of quantum electrodynamics. He
explored conceptsrelated to quarksand superfluidity and isknown for mapping elementary particles
with Feynman diagramsand, at L os Alamoswhere the nuclear weaponswere devel oped, wasin charge
of computationsinvolving the behavior of neutronsin nuclear explosions. He a so worked on theweak
interaction, thestrong force, and the characteristics of neutronsand protons. Hewrote aseriesof
undergraduate |lectureshe gave at Caltech which becameastandard referencefor physics. Hewrote 37
in-depth research papersand booksfor thelayman. There have been numerousbookswritten about
him.

Oneimportant factor in effective teaching isto keep the studentsinterested by not boring them

withinformation that istoo easy or too difficult. Another important aspect of agood classisclassroom

management and disciplinebut if the materia isat theright level and presented in an interesting manner
then effective classroom management naturally follows. Inteaching very young childrenitisimportant to
be supportiveand appropriately affectionate like aparent whereasthe older studentsrequiremore
discipline, structure, and guidance and the adult studentswill havevarying instructiona needs. Butinall
cases, asexemplified by Dr. Feynman and the other great teachers of the past, the most important

factor of teaching isto not borethe studentsbut hold their interest and stimul ate their thought processes.
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THEORIES

Somedefinitionsof “theory” by the Merriam-Webster dictionary (2003): theanadysisof aset of
factsintheir relation to oneanother —- abstract thought : speculation — aplausibleor scientifically
acceptablegeneral principleor body of principlesoffered to explain phenomena.

A theory isan assumption, aguess, an hypothesis, explanation, and rationaefor the explanation,
of thecause(s) of aparticular event, condition or occurrence. A theory istherefore aguiding philosophy
andisnecessary for teaching and learning, sincethere are many approachesto education, asitis
necessary inal endeavorsto have aguiding philosophy, evenif that philosophy istacit, unstated, or
unformulated since, in order for aplanto proceed methodically, rationally, and effectively, it isnecessary
tohaveaplanor anideamap. Thisistrueasowith counseling, sincethereareavariety of counseling
methodsthat counsel ors and school s should be versed in, and school administration procedures, since
thereare several approachesto management and the administration should have an established —
though opentorevisonif necessary — set of rulesand conditionsin order for the educational
processesto run smoothly, asitiswithall areasof life.

All educational experiencestoday contain both rational/abstract (idealism or Plato’s
rationalism) and experientia/concrete (realism or Aristotle sempiricism) sowould thereforebe utilizing
Thomigt principles. Althoughwe might not remember the exact first moment, welearnearly oninlife
that if onetouchesfireor ahot stoveoneislikely to get burned (learning through experienceor realism
and empiricism). Later, webeginto alsolearn soundsand wordsby listening and repeating from others
and then beginto learn other words and more complex concepts and abstract ideas (idealismand
rationaismand Thomism).

Children seemtolearn best by doing (realism), which arethe principles espoused by Herbert
Spencer, John Dewey, and Jean Piaget, among others. Inthe school wherel have been teaching,
wherethe Calvert systemisthe method used for educating the children from pre-kindergartento eighth
grade, theterm TPR (Total Physical Response) isused to expressthe bdlief that knowledgethat is
actively and physicaly experiencedismorereadily retained than knowledgethat ismorepassively
received (idealism). | think | too havelearned morethrough physical, sensorial experiencesthan
through only abstract contemplation. For instance, traveling (realism and empiricism) and experiencing
aforeign culture can offer experiencesthat can enable oneto learn about the culture, language,
geography, history, etc. of asociety to complement what can beread (idealism and rationalism) about it

inbooks. The combination of the two approaches could be considered atype of Thomism.
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Natur alism statesthat peopl e should study nature and cause-and-effect rel ationships, usethe
scientific method of observation, usethe sensesto learn (empiricism), interact with the natural
environment and learn at anatural and unhurried pace. Naturaism, akin to humanism and romanticism,
ismost identified with Jean-Jacque Rousseau (1712-1778), the author of Confessions, Emile, and the
Socia Contract. Rousseau suggested learning at anatural and steady rateusing “ activity, exploration,
and learning by doing”, that humans should go through their natural phasesand that childhoodis“a
necessary evil to be gotten through asquickly aspossible.” (Gutek, 1997). Pestalozzi referred to
“ Anschauug” or clear conceptsfrom sense perception. Another naturalist was Herbert Spencer (1820-
1903) who, though he had the metaphor of comparing human education and learning to human evolution
correct, seemed to use the concept of social Darwinismor social Spencerism to justify, among other

injustices, racismand oppression. Withitsutilitarian leanings, naturalism paved theway for pragmatism.

Pragmatism (with smilaritiesto reslism, empiricism, materidism, and positivismandthe
oppositeof idealism) saysthat ideasand theories should be examined by experimentation (the scientific
method) and that there are no absol utetruths and val ues and stresses adaptability to changing
conditions. Itis, asthenameimplies, utilitarian, pragmatic, practical, and utilitarian and utilizesa
minimum of abstraction. Education must beaproblem solving activity with the purpose of cresting a
better society and amoreinformed publicin order to create and maintain ademocratic society. All
areas of philosophy should be adapted to create useful and practical philosophical doctrines. Though
useful for humans, pragmatism seemsto be human-centered, but humansarejust afraction— though of
courseavery important fraction— of lifeon Earth (or perhapsintheuniverse). Themost influentia
pragmatistsare American philosophers Charles S. Peirce (formal principles, scientific method and
mathematics), William James (relativism, systemsof morality, religion, andfaith, and thewill to believe)
and John Dewey (experience, intelligence, and communities asawayschanging and progressing,
knowledgeistentativeand not absolute). Pragmatism has many advantagesinthat it can adapttoa
constantly changing world, use methods of socia experimentation make society better, discard useless
beliefs, and functionin apluraistic society though some might think of itsphilosophy assomewhat vague
and undefined. Pragmatism basically statesthat truthisrelativeto thehistorical contextinwhicha
society existsand that changes need to be made when new discoveriesare made and that all knowledge

should havepractical use.
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Existentialism involvesthe philosophical explorationsof Freedom to choose, responsibility,
commitment, subjectivity, freewill, individua personality, and therecognition of emotions (contentment,
fulfillment, dread, anxiety, nausea, anguish, etc.) andtheir relation to human existence. WhereasPlato
and most philosopherssince him up until the point of existentiaism believed that thereareuniversa
truthsand that what ismoral truth that istruefor one person or society istruefor all but the highly
subjectiveexigtential philosophy suggeststhat truth can bereative to each individua who can construct
their own philosophical system. The 19th-century Danish philosopher Soren Kierkegaard, thefirstto
cal himsalf anexistentialist, said “1 must find atruththat istruefor me. . . theideafor which | canlive
ordie” (Dreyfus, 2002). Kierkegaard, who considered thefounder of existentialism, reacted against
therational system of Hegel and recognized the absurdity of the human condition and advocated the
“leagp of faith” into Christianity. Pascal recognized human paradoxesand set the stagefor existentialism.
Nietzsche, whoinfluenced existentia philosophy and who, since hewasan athel st, was onthe other
sideof thereligiouscoin from Kierkegaard claimed that “ God isdead” and opposed Judeo-Christian
doctrinesinfavor of heroicindividuaismand thenurturing of individual genius. Martin Heidegger
thought that humansmust learnto livein anincomprehensible, meaningless, and absurd world and yet
must chooseagoa and strivefor it and accept the certainty of death and the meaninglessnessof human
existencewhichisastancevery smilar tothat held by the philosopher most identified with
existentiaism, Jean-Paul Sartre (* existence precedesessence’) who said that humanlifeis“futile
passion.” Thissentimentisrepresentedintheexistentialist themesof writerssuch asKarl Jaspers,
Martin Buber, Paul Tillich, Edmund Husserl, John Holt, Franz Kafka, Fyodor Dostoyevsky, and Albert

Camus.

Concerning the concept of ahidden curriculum:  The privatelanguage school wherel am
teaching usesthe Calvert School program. The Calvert School wasoriginally aprivate school in
Maryland, thenlater also aprogram for home schooling, and now acurriculum used by many schools
withinthe educational ingtitutions, including the school wherel amteaching, in San Chung City, Taipe
Hsen, Taiwan. Theprogramisacomprehensive system whichincludesalesson manua accompanied

by many supplementary books, all in colorful format and design to hold theinterest of theyoung



students. Theprogram asoincludesintheeducational package/kit sent to the home student or schools
asone packagefor each students containing the many books (morethan 20) and supplies.. The
studentsfollow lessons, and if they spend oneday on each lesson, each level |asts one school year.
Theprogram’scurriculum, which beginswith pre-kindergarten and advances up through theeighth
grade, offersthetraditional subjects(reading, writing, mathematics, science, geography, history,
phonics, vocabulary building, language acquisition) but hastheadditiona purpose (the hidden
curriculum) of teaching English asasecond languageto young students, inthisparticular case, from
Taiwan. It also hastheeffect (perhapsahidden curriculum) of presenting thisinformationfromthe
perspective of the United States so that the children learn history and literature based on cultura and
historical experiencesinthe USA, such astheoriginsand practicesof Thanksgiving holiday or the
discovery of Americaby Christopher Columbus, so that the students can communicate with people
from North Americaand English speaking countriesand can perhaps someday live, work, or study in
North Americaor other English speaking countries.  Theprogram coversnot only grammar, spelling,
and vocabulary but it alsointroducesthese skillswithin the context of the above-mentioned subjects
thusmaking theteaching, and hopefully thelearning, of theinformation moreenjoyable, fulfilling, useful,
and effective.

| think the curriculum and the hidden curriculums mentioned each contain eements of
nationalism (sincethey are presented from an American viewpoint), liberalism (emphasizing
individudity, independence, and slf-expression), and conservatism (transmitting an established
curriculum and cultura information). Nationalismor “ devotionto one' snation and itsinterests’ (Gutek,
1997, p. 158) isfound in every country isbased onlocal culture, language, pride and self-defense. |
havefound that the smallest countries, such as South K oreaand the Czech Republic, arethe most
nationdistic perhapsasaform of defensivenessor self preservation. Even Taiwan, whichisnota
country but isclaimed by Chinato bearenegade province of China, hasatypeof nationdistic feeling.
Taiwan could be compared to Hawaii when Hawaii becameastate, if it becomespart of China, or it
could resembleidand nationslike Sri Lankaor CostaRicaif it ever becomesan independent country.
In China, the studentsthere often referred to Chinaasthe motherland” anideawhich conveysatype
of nationalistic or patriotic hidden curriculum. Inthe USA some people placethe order of loyalty as,
gartingwith thehighest level, God, country, and then family, whichimpliestheimportance of nationalism
or patriotism. Liberalism, asformulated by John L ocke (1632-1704), statesthat “ individualsarefree,

equal, and independent and no one can deprive them of property or subject them to another’spolitical
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power without their consent” (Gutek, 1997, p. 173). Conservatism, asexplained by Edmund Burke
(1729-1797), endeavorsto “ preserve established institutions and conditions’ and wasaninstitution to
“transmit the culturd heritageto theyoung and preserveit through the generations.” (Gutek, 1997, p.
198).

Postmoder nism isafurther development of the subjective and expressive philosophy of
modernismwhichincorporated the utilization of new technologiesand itsinternational implicationsas
part of itsphilosophy. Deconstr uctionism strivesto deconstruct previousideol ogiesand examinethem
inaway similar tothemethodsof critical theory. LikeMarxism, it examineshistory asaprogression of
formsof domination, usualy of oppressed minoritiesand includesthefactorsof gender, race, economy;,
politics, persondity, and culture. Liketheredlistsand the pragmatists, it considers concrete experience
preferableto abstraction, does not attempt to establish definitetruths, acceptsthe varieties of human
endeavors, and believesin adecentralized structureto education and society.

Critical Theory isasynthesisof the philosophiesas devel oped by the Frankfort School (which
began in 1923 asareaction to Nazism) concerning theinfluences of domination of the populacethrough
cultureand ideol ogy, Karl Marx who emphasi zed domination of the public relativeto theeconomic
structure of society , and Sigmund Freud’ smodel of the human psyche and the attemptsto liberate
peoplefromillusionsof their own creation. Critica Theory aso involvesthe demaocratization of society
and one of themain proponentsof critical theory was Jurgen Habermas, aGerman phil osopher of
democratic concepts. Herefersto the public spherewhichisatypeof public forumwhich can beused
to construct policiesbased on the principlesof critical theory and whichisnow facilitated by the use of
thelnternet. “ The Habermasian public spherewasoriginally used asan analytica tool to describethe
environment that was created in bourgeois soci ety between the private sphereand the state. It this
environment, citizensreflected critically onthemselvesand the state. Consensua agreement wasformed
fromrational argumentsand judged solely ontheir meritsnot on the status of their creators.” (Plaisted,
1996).

My educationd philosophy isaigned with some combination of essentialism, constructivismand
exigentidism. Sincethe present istheaccumulation of the past and al new philosophiesareinfluenced
by previousphilosophiesevenif they arereactionsin oppositionto them, onecould coinanew term

for aconglomerate philosophy and call it eclecticism or unionism, whichissalecting partsof each of the
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previoudy mentioned philosophies(idedism, redism, Thomism, naturalism, pragmatism, and
existentialism) and uniting them into oneworkable philosophy. | think of theonesstudied, | identified
withtherationdity of idedlism, the practicaity and scientific natureof empiricismor redlismand
naturalism, thedemocratic nature of pragmatism and the creativeforce of existentialism combined with
thetime-tested principlesof essentialism. | dign mysalf with the philosophy of essentialism sincewe
all learn useful skillsand cultural knowledgethat have been transmitted throughout the centuriesand
certain principlesremain essentialy constant. Whilelearning today, peoplehave accessto amorethan
5000 year old body of knowledge (or that which has been salvaged and maintained over time). Of
course, intimethereare changesin theoretica explanationsand there aretechnol ogical changeswhich

occur constantly but the basic and structural essentialsremain constant.

Constr uctivism statesthat we build upon previous knowledge and al of my personal learning
experiences have supported thisconcept. That isperhapsonereasonwhy learning aforeign languageis
asdifficult asitissinceall concepts, words, and definitions are based on vocabul ary and concepts
whicharebuilt on previoudy learned knowledge and vocabulary. Oneof the devel opersof
constructivism, J. Bruner (1966) saysthat instructional theory shouldinclude: (1) adesireto affect
learning, (2) lucidity and comprehensibility of the presented knowledge (3) sequential effectivenessin

presenting materia, and (4) reward and punishment.

Existentialism involvesthe philosophica explorationsof thefreedom to choose, individual
responsibility, subjectivity, freewill, individual personality, and therecognition of emotionsandthelr
relation to human existence. With my experiencesinthevisua artsand theteaching of Englishasa
second language, many of my experienceshavebeen existential in natureso | identify with that
philosophy onapersonal basis. | believethat human cultureisbasically aconglomerationand
accumulation of ideas, thoughts, inventions, and culturethat have been created by individua swhose

creations, over time, have been added to society’ sbody of knowledge.
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CONCLUSION

My educational philosophy ispracticd, | believe, sinceit combineselementsof realism, prag
matism, essentialism, and existentialism. Pragmatismwithitsutilitarian purposesispractical by definition
of theterm. Redismisalso practical asit isbased on empiricism and the scientific method of hypothesis,
experimentation, observation, and analysis. Essentialism a soworksbecauseitisbased onideas
that have been time-tested and established (but it needsto be ableto add new information to the
knowledge base asthe information devel ops) to be the most effective subjectsand methodsto be
taught. Existentialismispractical, eventhough it concernsindividual freedomand expressonandisa
system wherethelearners can structuretheir ownworkable systems, but only in afree and democratic
society asit would be squelched in atotalitarian system. Theory isthe core of al curriculaand educational
philosophy. Essentialism statesthat education involvesdispensing thetime-tested essential truths
and skillsthat have endured throughout the course of human civilization, perenniaism assertsthat the
important el ementsof education are reoccurring and unchanging, and progressivismwasareactionto
theformalism and authoritarianism of traditional education and suggested child-centered, free-form,
open, cregtive, expressive, and progressive classroom environmentsto encourage achild’ sunfettered
development.

The philosophieswere chosen not only to fit my personality and style of teaching but a so
because they can be adapted to avariety of learner typesand personality types. Asthe needsof human
nature have remained essentially constant over time, the needs of the students, despiterapid changesin
technol ogy, also have remained constant so the educationa philosophies mentioned continueto address
theinstructional needsof the studentsaswell asthelearning and teaching processes. All of the
philosophiesfocuson human learning: existentialism placesthe emphasison the needs of the students
but pragmatism and essentialism a so place great importance on the educational system’sbenefitsto

society so the combination of these systems bal ancesthe needs of society and theindividual learners.
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