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STUDENT CASE STUDY

Aim
To develop an insight into students as people and as language learners and to develop the ability to
assess students' level and problems through a detailed study of one student.

TASK
Select a student and arrange times to meet. Your TP class is the most obvious source, though the
student doesn't have to be a TP student. Whoever you choose, however, should be actively studying
English, i.e. attending a course somewhere, and should not be someone you know intimately !

Use the following notes to guide you and write a report on your case study. 1t would be helpful if
you made use of headings and sub-headings. Please submit copies of any relevant material used.

This is a very practical assignment, and one where the process of actually "examining" a learner in
some detail is just as important as the finished product.

Section A: The student as a person and as a language learner

Here you are concerned with those factors that may influence or atfect the student's learning, both
positively and negatively.
Consider the following:
- The student’s background
- Previous language learning experiences
How long has s/he been learning English ?
What approach was taken ?
What is her/his opinion of this previous experience ?
- Motivation
Any specific aims in learning English ?
- Attitude to learning and to the language
Does s/he like learning English ?
What language problems does s/he feel s/he has ?
What does s/he feel s/he needs to work on ?
Does s/he devote any time to study outside the classroom ?
- Anything else that you think may affect her/his learning

(Section A should form no more than 25% of the total assignment)

Section B: The student's language level

Assess in the following areas: '
1. Effectiveness of oral communication (speaking and listening)
How easily do you understand her/him ?
To what extent do you have to grade your language in order to make yourself understood ?
How easily does s/he understand you ?
Mention specitic problems if appropriate.
2. Structural accuracy
Do grammatical errors impede your understanding ?
Are there any particular problem areas ? Give examples.

3. Appropriacy and survival English
Does s/he make marked conversational errors, such as sounding too formal informal ?

— Ask a few survival situation questions of the "What would you say ...... ” variety.(Assess;the
responses in terms of appropriacy (comment on accuracy only if it affects appropriacy). Give
examples of some of the student's responses.
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4. Pronunciation
Generally, how easy is s/he to listen to ? Are there any particular problem areas re pronunciation
(e.g. sounds, stress, intonation, fluidity) ? Give examples.

5. Writing
sess this in terms of ability to write for a communicative purpose. You could ask the student to
@ﬂtﬁ}e te.g. accepting an invitation to stay with an English-speaking friendTié'letter
in terms of appropriacy and ability to convey the message.
Attach a copy of the letter.

Stuawld be )
Section C: Conclusions — Feledani o cdat vas sod befoe

Imagine you were to give the students a recommended 'study plan' for the coming period. Which of
the above areas would you advise her/him to work on in the immediate future ? State why you
selected these particular areas.

Your final report should be not less than 1000 words and - ideally - not more than 1500 words.

WHAT ARE WE LOOKING FOR ?

An assignment that covers the topics outlined above. Evidence of ability to identity specific problems
areas, to choose areas that need working on and to offer rationale for your choices. Some awareness
of the tactors that may influence learning.

We don't need to agree with everything you write, and we are aware of the relatively low level of
TEFL experience that you're bringing to this assignment.

An example of a fail assignment could be one that is simply a vague +/or anecdotal account of the
topics you discussed, with little or no reference to the student's ability. Another example might be
one that has an awful lot of information in section A, but little or no analysis in sections B and C.
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Ace Mo bkekS | CELTA COURSE ASSIGIMENT @

LANGUAGE ANALYSIS

Instructions

With each of the sentences below: :

- Analyse the form (give the grammatical term for the language in question, if there is
one)

- State what you see as the meaning / difference in meaning

- State what student problems you would anticipate if you were teaching it.

- State how you would check understanding; if appropriate use concept questions and/or
timelines (not necessarily both - decide if it's more appropriate to use one or the other, or
both).

You can assume the students know the vocabulary in the example. So, in q.2 for example,
you don't need to analyse/check 'students', 'bell’, etc. Deal only with the structures.

-.f you give concept questions, add the answers to the questions.

With questions that give two or more sentences, your task is to deal with the differences
between them, not examine each one in isolation.

Example - I used to go to the cinema every weekend.

Form
subj. +'used to' + 'infinitive without 'to"
(There's no special grammatical term for this form)

Meanin
A repeated action in the past. Suggests former habit, or at least that the action was done

— regularly.

Anticipated problems (a selection)

Confusion with 'to be used to' (e.g. I'm used to walking to work)
Problems with form: e.g. "I'm used to go to the cinema"
Pronunciation: e.g. saying /ju:zd tu/ instead of /ju:s to/

Checking understanding
Do I go now ? (No)

Did I go often ? (Yes)

see over for main task

ILC Prague - Teacher Training Dept



Task

la She's lived there for years. Forom
1b She lived there for years. ey

Guti \07aM ('Qn)lih\j
2a The students had left when the bell rang. et indecs andiy
2b The students left when the bell rang.

2¢ The students were leaving when the bell rang.
3. 1 was going to ring you yesterday.

4. 1 wish I'd known.

5. He had his car repaired.

6a I'll visit my grandmother tomorrow.
6b I'm going to visit my grandmother tomorrow.

7a They stopped to talk to each other.
7b They stopped talking to each other

8a If I have time this weekend I'll go to the pub.
8b If I had time this weekend 1'd go to the pub.

WHAT ARE WE LOOKING FOR ?

Evidence of ability to analyse form.

Evidence of ability to analyse meaning.

Evidence of ability to identify what might cause students problems with the above.

Evidence of ability to think of clear ways of checking understanding.

All are equally important.

You don't have to get them all "right" to pass. What might cause a fail ? Consistent inability to show evidence —
of one of the above (e.g. a candidate who consistently failed to show evidence of ability to analyse form
would probably fail, regardless of evidence they'd showed in other areas). Also, seriously wayward answers

on two or more questions would mean that failing is a possibility; in such a case it might depend on how well
you'd done on other questions.

There's no upper or lower word limit for this assignment. Simply do it !

ILC Prague - Teacher Training Dept
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"EVALUATION OF MATERIALS ASSIGNMENT i’z g $i

AIMS

To provide you with practice in evaluating material in an everyday teaching
context. :

To give you the chance to think about criteria for selection/rejection of material in
this context, and how to exploit the material.

To provide you with the opportunity to think about preparing longer lessons than
you teach on the course.

SCENARIO

You teach a class of 12 intermediate students for 2 x 90 minute lessons a week.
They are a reasonably motivated and lively class, with a range of different interests
- most of them work hard at their English, and study at home. However there are a
few students who are noticeably weaker than the others, particularly at grammar
and speaking. They all appreciate skills work and learning new vocabulary. Some
of the students in the class don’t enjoy writing, as they find it difficult and time
consuming. The students don’t respond well to lessons that appear to be an
unrelated mixture of different activities. A few of the students will be going to the
UK for a business trip very soon; one or two of the others have been to the UK on
holiday, but the rest have never been to an English-speaking country.

The class are using New Headway Intermediate as their coursebook; as the students
have paid?‘o'r the book (and like it), they like and expect to use it. The "mid-
course" point is approaching, by which stage the class should have finished Unit 6.
You only have 2 lessons to cover the material from this unit and you don’t have
time to use supplementary material, so you’re going to have to be selective, and
you’ll need to think about how you’ll explain your choices of what to cover to the
students - as they may want to know why you’re not covering everything in the
unit.

This scenario is very similar to situations our own teachers are often faced with.

TASK

After looking carefully at the material and taking into account the above class
profile....

1) State what material you would choose not to cover, and why.

With the remaining material...... et

2) State what you would include in the first lesson and what you would include in
the second lesson. Give your rationale.

3) State which sections/activities you would use exactly as laid out in the book, and
which you would adapt. Give your rationale in each case. With adapted sections,

state how you would adapt them.

ILC Prague - Teacher Training Dept



ORGANISATION

It may be easier to cover point (1) in a separate section.

Thereafter it will probably be easier to deal with (2) and (3) together: go through
each lesson, mentioning the coursebook stages/exercises in the order that you would
cover them and stating at each point whether you would adapt (2) or not (3).

WHAT ARE WE LOOKING FOR ?

One thing we are not looking for is an assignment that does it "the correct way";
there are many different ways of approaching the material in this unit, and the
tutors themselves would probably approach it differently from each other. The
notes under "Scenario" are not cleverly designed to lead you towards "the right
answer".

So what are we looking for ?

- Rationale: In this case, evidence that you can evaluate published material and
make an informed choice on what to include, exclude or adapt in a particular
teaching situation. Consistent failure to state rationale would probably be the most
likely cause of a Fail grade on this assignment

- Realistic amount: Evidence that you have an idea about what can be covered in a
90-minute lesson (though we accept that you haven't seen the students in question !)
- Balance: Does the material you've chosen provide enough variety of focus for
each 90-minute lesson ?

HOW MUCH DETAIL ?

This is a question that arises in particular when you're writing about how you
might adapt something. Two examples (not referring to a particular section of the
unit):

* Imagine a c¢/bk exercise which lists some questions and asks the students to answer
them:

- I would adapt this into a pair work activity, with the students asking each other
the questions in pairs..... This is fine.

- I would adapt this into a pair work activity. I would regroup the students asking
them to line up according to their birthdays, with those born closer to Jan 1st near
the door and those born closer to Dec 31st near the window. I would then ensure
that they sat in pairs facing each other and let them start. Meanwhile 1 would
monitor for errors..... This is too much ! We don't need all the 'classroom
management' aspects of the lesson.

* Imagine a c/bk exercise which states "Look up the following words in your
dictionary":

- Instead of this I would try to elicit the words from the students.... This is fine.

- Instead of this | would try to elicit the words from the students, with the first
word I would mime the action; with the second I would draw a picture on the
board.... Too much. We don't need a virtual transcript of the lesson. The aim of
the assignment is not to evaluate how well you can teach - we get many other
opportunities for that !

- ILC Prague - Teacher Training Dept
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CELTA ASSIGNMENT - REFLECTION ON TEACHING AND I EARNING

AIM / RATIONALE

There is perhaps a danger that on this course you can become too focused on your own
lessons, and the feedback on those lessons, and therefore fail to take full advantage of all
the other teaching that's going on around you. This assignment is an attempt to encourage
you to think carefully about what you have gained or are gaining from the observation of
others.

It will also allow the tutors to assess how well you can identify aspects of other people's
lessons, or discussions on such lessons, that you feel can inform your own classroom
teaching.

TASK

We would like you to write a summary of what you feel you gained from observation of
colleagues and ILC teachers. You might mention things that worked well in the lessons
(and why), things that didn’t work so well (and why not) and draw conclusions from this.
You may often see an opportunity to draw a parallel between an observed lesson and a
__evious lesson of your own - if so, by all means state it.

Try to see it not so much as a report on what happened but as a summary of what vou feel
you gained.

Don’t feel you have to ‘name names’. Indeed, when making a comment inspired by
something you’ve seen in- a lesson by an ILC teacher, we’d prefer it if you didn’t name

names. We’ve stressed to our teachers that CELTA lesson observations will not be used as
a way of obtaining ‘covert feedback’, and we want to stick to that pledge.

The final section of this assignment should SUW for your own

teaching, i.e. based on your thoughts on observation, what relative strengths do_you

identify in your own teaching, and what are the main areas you need to work on in the
_— e ——

immediate future.

ORGANISATION

* 7 you have three weeks to write this assignment, you might find it convenient to divide it
“into what you gained in each of the first four weeks. Alternatively, you might arrange it

according to different areas of teaching (probably a more difficult task). Up to you.

WHAT WE'RE LOOKING FOR

Difficult to be specific, as this is a very personal assignment. Many different approaches to
the assignment may be equally valid. We don't want to read a 'stream of consciousness',
nor a simple report on what happened in the various classrooms over the period, with no
reference to what you gained and/or conclude from it; such assignments would probably
fail.

As this is submitted near the end of the course, we'll read them all through as soon as we
get them, so that we can identify any possible 'fails' and tell the candidates concerned
immediately.

How long should it be ? 500 words is probably about right, though this is a guideline
rather than a requirement.

) ILC Prague - Teacher Training Dept
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